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Introduction
This policy outlines the teaching, organisation, management and teaching of phonics at St Thomas’
CE Primary School.

What is Phonics?

e This is the knowledge of how the alphabetic sounds works and how these sounds are combined
to correspond to the spoken word.

* Phonemes are the sounds, which are made by blending letters to correspond to the spoken
word.

* Graphemes are the written equivalent of phonemes.

Intent

* To present high quality, systematic phonic work and incorporate phonics into the English
Curriculum.

* To enable children to start learning phonic knowledge and skills with the expectation that they
will become fluent readers, having secured word building and recognition skills, by the end of Key
Stage One

* To ensure that the children apply phonic knowledge as their first approach to reading and
spelling, even though all words do not conform to regular phonic patterns, with the goal being
‘automatic and effortless reading and writing.’

e To ensure that the children are taught Common Exception Words that do not conform to regular
phonic patterns

* To ensure that children have opportunities to read texts and words that are within their phonic
capabilities as early as possible, ensuring all books are decodable

* To encourage the children to attempt to spell words for themselves, within the range of their
phonic knowledge, by building an individual repertoire and the confidence and strategies to
attempt the unfamiliar.

* To help the children to apply the skill of blending phonemes to read words.

* To help the children to segment words into their constituent phonemes to spell words.

e To learn that the blending and segmenting words are reversible processes.

e To teach the children that phonemes should be blended from left to right through the complete
word, for it to be read.



e To ensure that Guided Reading sessions in Early Years, Key Stage One and in Key Stage Two
where required support the teaching of phonics by using the Rising Stars Rocket Phonics
and Reading Stars Phonics decodable book schemes

e Totrain parents to be able to support decoding of phonetic books and knowledge of tricky
words at home.

e Tocreate a triangulation between phonics lessons — guided reading — home reading so
children are always reading books compatible with the children’s current phonic
knowledge

Implementation
Delivery of Phonics

Practitioners’ first point of call when asking questions about the delivery of phonics will be the
Unlocking Letters and Sounds platform.

Staff can refer to ‘lesson walkthroughs’ to allow for a consistent approach to delivery of ULS
sessions

e The teaching of phonics is delivered through Unlocking Letters and Sounds which was
accredited by the DFE in 2021

e Sounds taught should be ‘pure’ ie. ‘b’, not ‘buh’ as this is central to phonic teaching and ability
to recognise sounds in words. During teaching, pupils should be able to clearly see the adult’s
mouth in order learn correct pronunciation of sounds

e Children are to be taught that the number of graphemes in a word always corresponds to the
number of phonemes. This greatly aids spelling. Sound buttons and phoneme frames are used
in phonics teaching to illustrate this.

e The singing alphabet and visual actions linked to phonemes will be used until they have a solid
understanding of them.

e Phase 1is completed in Nursery.

¢ In Nursery staff are knowledgeable about ‘what comes before phonics’ and use this knowledge
to prepare young children for more formal phonics teaching in Reception.

e In Reception children are taught phases 2, 3 including mastery and phase 4 including phase 4
mastery

e Phase 4 is mastered during the first half of the Autumn term and Y1 children begin phase 5a at
the beginning of Autumn 2. Children in year 1 go on to be taught phase 5b and 5c

e InYear 2 children master phase 5 a, b and cin Autumn 1 before moving onto the school’s
spelling programme.

e See Progression Document for full details of scheme progression

e Childrenin Year One are prepared for the Phonics Screening Test in June

e Opportunities will be in place for Y1 teachers to observe teaching and learning of phonics in
Reception to ensure smooth transition.

e YR and Y1 teachers will share examples of YR reading and writing to discuss how the children
are applying phonic knowledge independently.

e The Reading Stars Phonics and Rocket Phonics phonetic reading schemes will be used for
guided reading in school and for home readers. See Book Matching Chart when using Reading
Stars Phonics.



Parents will be trained to know when a book is decodable and when it is not.

Children will take home a decodable book aimed at their current phonic knowledge and a ‘real’
book each week. If practitioners feel that a second phonetic book can go home to further
increase fluency, then this will be arranged.

Organisation

The organisation of phonics at St Thomas’s is set out by Unlocking Letters and Sounds

Early Years

e In Nursery children begin Phase 1 and have 3 adult led phonic sessions per week. Phonic
‘teaching’ is also delivered through teachable moments during quality adult and child
interaction.

e In Reception daily phonic lessons take place each morning following the 4 part phonic
lesson as set out in Unlocking Letters and Sounds.

e Children are kept as a whole class cohort and move through the ULS programme as it is
designed always to maintain fidelity to ULS

e The lowest 20% can be removed from the whole class session and are taught to their own
phonic ability if they are not able to access the pace of the ULS programme

e HA groups can be withdrawn to practise more examples of application of phonics

e The lowest 20% receive 1:1 interventions using ‘Ambitious Expectations’ see document

e In Reception adults will use teachable moments to move children’s learning in phonics
along through quality interactions

e Within EYs there are plenty of opportunities for children to apply phonics in the provision
both indoors and outdoors.

Key Stage 1

Phonics is taught everyday for 30 minutes in Key Stage 1 as well as regularly building in
opportunities to apply phonic skills in every day English sessions.

Children access two guided reading sessions per week following ULS planning format and
decodable books that match their phonic knowledge

1:1 reading takes place for the lowest 20% using phonetically decodable books when the
children are applying their phonic knowledge to reading.

‘Ambitious Expectations’ interventions take place for the lowest 20% and any other child who
needs to keep up or catch up

The whole class will be taught using the review, teach, practise and apply as set out in
Unlocking Letters and Sounds

Pupils who still need extra support with phonic work should be identified and targeted for
intervention strategies as soon as possible. Spelling CEWSs should be revisited regularly
throughout the school.

Assessment

Assessment procedures will follow Unlocking Letters and Sounds ethos for assessment (see
assessment section of the ULS platform)
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sheet

Immediate and specific intervention if a child is falling behind at any point.

Practitioners will be familiar with the assessment section in Unlocking Letters and Sounds
platform.

Formative assessment is incorporated into every lesson or intervention group for staff delivering
Unlocking Letters and Sounds. This type of assessment takes many forms:

e Where the learner is going: clarifying, understanding and sharing learning intentions.

All staff have a clear understanding of the steps in learning children will take and how each
lesson is part of this journey. This is shared with children. Children understand what they
are learning in each lesson or session and are able to link this to prior learning.

e Where the learner is: engineering effective learning discussions, tasks and activities that
elicit evidence of learning for example; staff involve as many students as possible which
leads to the need for good questioning routines and good knowledge-check routines where
the ratio of student involvement is high and the information received has a good diagnostic
component.

Strategies include:
eWhole class response
eCold calling
| say, you say
eMy turn, your turn
ePaired work
eNotice children who are slower to respond or depend on

e How to get there: providing feedback that moves learners forward for example; re-draft or
re-do, edit and improve, rehearse or repeat, practice again and again to master skills,
revisit and respond, practise by answering similar questions, relearn and retest and make
sure children have learnt what they have previously been taught

When teachers notice a child is not keeping up with the phonics teaching they must immediately
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put support in place to close the gap that is appearing. This can be done quickly and effectively to
ensure that children keep up not catch up.

Strategies include:

eEnsuring the child is sat in the teacher’s eyeline during whole class lessons (spotlight method)
eUse opportunities throughout the day to allow for additional practice eg. flashcards of unknown
phonemes

eDirect, targeted, short 1:1 sessions using Ambitious Expectations

Summative assessment takes place:

*2 -3 weeks after children have been taught a phoneme or CEW

eat the end of a phase.

There are assessment weeks built into the progression of ULS. This gives teachers time to
complete summative assessments of their class and record on the class assessment record. From
this, teachers can identify class, group and individual gaps in children’s learning.

Summative assessments for phases 2 -5 are 1:1 assessment that include:

*Checking children’s learning of taught phonemes and grapheme-phoneme correspondence
eChecking children can blend these phonemes

*Checking children’s learning of taught CEW

The class assessment sheet supports teachers to quickly identify gaps in learning for individuals,
groups and whole classes. From this assessment record teachers can immediately put in place
intervention to fill gaps. These should be specific and delivered quickly and expertly to accelerate
children’s learning.

Assessment Tasks

eGrapheme—phoneme correspondences task
*Blending to read tasks

eReading common exception word reading task
*Oral blending task

*Oral segmentation task

Grapheme-phoneme correspondence

Purpose: To assess knowledge of grapheme—phoneme correspondences

Resources: Grapheme cards/ Phase assessment sheet and class /group assessment sheet
Procedure:

1. Display the grapheme card/ grapheme on the phase assessment sheet.

2. Record each correct GPC on the class assessment sheet

Blending to read

Purpose: To assess ability to blend taught GPCs

Resources: Wordcards and class assessment sheet

Procedure:

1. Display the word card/ word on the phase assessment sheet.

2.Ask the child to blend and read each word (children can add sound buttons if this supports their
blending)

3.Record each correct word on the group assessment sheet



Common Exception Word Reading

Purpose: To assess ability to read taught CEWs

Resources: CEW cards and class assessment sheet
Procedure:

1. Display the word card

2. Ask the child to read each word

3.Record each correct word on the class assessment sheet

Oral blending

Purpose: To assess oral blending
Resources: Sheet displaying all the pictures of the words to be blended
Procedure:

1. Use the practice items to explain the task to the child as follows: We’re going to practise our
oral blending. | want you to listen carefully and tell me the words I’'m trying to say. Let’s practise.
The word is ¢ -a -t. What am | saying?

2. If the child needs more prompt, say: It’s a word you know. Listen again.

3. Proceed with the assessment items.

4, Offer each word in turn, leaving just less than a one-second interval between phonemes and
record the child’s first response.

5. Discontinue after three consecutive errors.

6. Rather than ask the child to say the word, you could ask the child to point to the correct picture.

Oral segmentation

Oral segmentation of words into three phonemes and four phonemes.

Purpose: to assess oral segmentation

Resources: none

Procedure:

1. Use the practice items to explain the task to the child: I'm going to say a word, and | want you to
say all the sounds in the word, just like | did in the last game. Let's practise. The word is 'cat'. This
is how we segment cat, c-a-t. You do it. The word is ‘zip’, Segment the word -z-i-p. How do you
segment mum?

2. Provide the correct response if the child responds incorrectly.

3. Proceed with the assessment words.

4. Offer each word in turn and record the child’s first response.

5. Discontinue after three consecutive errors.

Guided Reading and Home Readers

All staff will be familiar with the messages within the reading section of the ULS

The fully decodable books children use for guided reading and for home readers will match their
current phonics attainment.

Staff will use the Book Matching Chart to select appropriate books.



Staff will use formative and summative assessment to decide which books match the child’s
current phonics attainment

Children will not read from books that contain sounds that the children have not yet been
introduced to.

Staff will use the guided reading plans provided by ULS found in the reading section if a plan is not
available then staff will still follow the structure of the ULS session:

e book talk

e phonic focus

e blending focus

e vocabulary

e CEWs

e Independent reading
e Reading fluency

e Comprehension

Children will take home a fully decodable book that matches their current phonic attainment and
then a ‘real’ book to support reading for pleasure. Parents will be trained to know the difference
between the two books.

If practitioners feel the child would benefit from a second decodable book then this will be
arranged

Children should be encouraged to read their decodable home reader book many times to improve
reading fluency.

Classroom Environment

In EYFS and KS1 the classroom environment should have age appropriate displays concentrating
on both letter sounds and names and be linked to the current phase that is being taught in phonics
sessions. Common Exception Words should also be displayed to support spelling in English
sessions.

All printed classroom resources must link to Unlocking Letters and Sounds

Impact
Impact will be measured through quality, appropriate and informative assessment. These

assessments will be a combination of formative and summative. Teachers will look out for
independent application of phonic knowledge during English lessons and wider curriculum writing
activities. Teachers can annotate the phase they see being applied independently. Adults will look
out for children who are applying phonic knowledge independently in any continuous provision,
games, role play etc. Formal assessment of phonics will also take place using the assessment area
of Unlocking Letters and Sounds

e All phonics assessments should be carried out by the class teacher. If a TA or SSA delivers the
assessment then the findings will need to be fed back in detail to the class teacher.



Year One children to undertake a mock phonics screening test beginning at the end of the Autumn
term to identify gaps in learning. The Phonics Lead will work with staff to review data, analyse
gaps and plan for next steps
* Phonic assessments should be passed on during transition to a new class in order to ensure
continuity of progression.

e Phonic assessments inform where differentiation is needed during Guided Reading and

Guided Writing sessions.
e Phonics Screening results at the end of Year 1 will be in line with national data
e Rescreen at the end of Y2 will be in line with national data

Inclusion

It is our aim to give every child the opportunity to experience success in learning and to be the
best that they can be. We appreciate that some pupils will have specific learning and assessment
requirements.

Ambitious Expectations is used to support the lowest 20%

Teaching strategies are planned to make lessons and the learning environment more conducive
for children with specific learning difficulties through whole class practices and planning for
individual children.

Teachers aim to include all pupils fully in their daily phonic lessons. All children benefit from
participating in watching, and listening to other children demonstrating and explaining their ideas.
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